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Załącznik nr 6 do SIWZ


TEKST PRÓBNY
1. Tekst próbny do przetłumaczenia
Fragment publikacji "Gender Differences in Educational Outcomes: Study on the Measures Taken and the Current Situation in Europe”
Most countries also implement or plan to implement additional measures such as introducing central support for teaching in order to reinforce the goal of transforming traditional gender roles and stereotypes. These tools of pedagogical supervision or steering include guidelines or (centrally supported) projects on gender-sensitive teaching and/or the revision of schoolbooks and other teaching materials to take account of the gender perspective. Even if governments do not want to provide strict guidelines on teacher education or on the use of teaching materials, they may support – financially or by other means – specific training projects or the publishing of gender-sensitive books (for more details and examples, see Chapters 4 and 7). Centralised support measures are planned but not yet put into practice in Cyprus, Lithuania, Portugal, Romania and Finland.

Besides these main educational policy concerns, most countries have additional policy priorities and measures with regard to gender equality in education. Three important priority areas can be distinguished. Firstly, there are policies focusing attention on the hidden curriculum and school climate, mainly to combat gender-based harassment in schools. In this case, measures are not gender-neutral but specifically and explicitly target gender-based violence, harassment or bullying (see Chapter 4 for details). Secondly, another policy priority is to enhance the representation of women in decision-making bodies in the education sector. Policy tools in this area include, for example, measures to increase the number of female head-teachers or women participating in monitoring or regulatory bodies (see Chapter 7 for details). Finally, a limited number of countries identify the objective of counteracting gender-based attainment patterns. As Chapter 1 pointed out, the underachievement of boys in schools is becoming a concern in several countries. As a result, existing projects mainly target boys and only rarely girls. In addition, a few countries focus on specific disadvantaged groups like immigrant boys or Roma girls.

Fragment publikacji "Focus on Higher Education in Europe 2010: The impact of the Bologna Process"
Over this same period, changes in policy priorities reflect developments in the emphasis laid on different action lines in the ministerial communiqués. In 1999, just after the Bologna Declaration, implementing Bologna degree structures or acceding to the Bologna process itself were among the main policy goals for thirteen countries. This Bologna priority was, however, much less prominent in 2008/09 (although still relevant for five countries), when the focus had shifted to other Bologna issues, particularly quality assurance and the development of National Qualification Frameworks. Questions of mobility, access, participation and funding remain consistently important over time when looking at all Bologna countries. The general shift in national higher education policy priorities also indicates that countries have already begun to look forward to giving reality to the European Higher Education Area in the next decade. 

The Bologna three-cycle-structure

Central to the Bologna process is the commitment of countries to establish a three-cycle degree structure in higher education. Contrary to persisting misconceptions, neither the Bologna Declaration nor subsequent ministerial communiqués rigidly prescribe the length of these cycles. They merely state that first cycle qualifications should last a 'minimum of three years', while Master degrees should range between 60-120 ECTS credits. The Framework for Qualifications of the European Higher Education Area (FQ-EHEA), adopted by the Ministers in Bergen in May 2005, reflects this focus on the three-cycle structure. Typically, first cycle qualifications comprise 180-240 ECTS credits while second cycle qualifications comprise 60-120 ECTS credits. These typical models are referred to in this report as the 'typical Bologna structure'. The three-cycle structure has been overwhelmingly introduced in most institutions and programmes in Bologna countries. However, most of them report that they still have long programmes in specific disciplines that are not in line with the typical Bologna cycle structures. This applies most often to medicine and related fields, and sometimes to other regulated professions, theology, music and fine arts. Nevertheless, as far as medicine is concerned, Belgium (both Flemish and French Communities), the Netherlands and Switzerland have introduced the three-cycle structure.

National Summary Sheet – Finland (extracts)

Education is the responsibility of the Ministry of Education. The Finnish National Board of

Education (FNBE) works with the Ministry to develop educational aims, content and methods for primary, secondary and adult education. In addition, each of the six Finnish Provinces has an Education and Culture Department that deals with these issues. Local administration lies in the responsibility of the local authorities (municipalities), which play a prominent role as education providers.

Most institutions providing basic and upper secondary level education are maintained by local authorities or joint municipal boards (federations of municipalities). Less than 3 per cent of pupils in basic education attend private schools. Private institutions are under public supervision: they follow the national core curricula and qualification guidelines confirmed by the FNBE. They also receive the same level of public funding as publicly funded schools. Responsibility for educational funding is divided between the State and the local authorities.

The state funding is based on a calculatory unit price. Of the funding for primary and secondary education, the state subsidy averages 42 per cent of the costs, while municipal contributions amount to an average of 58 per cent.

(…)

Students who have successfully completed compulsory education are eligible for general and vocational upper secondary education and training. The application procedure takes place mainly through the national joint application system. Students are entitled to apply nationally to any institution offering upper secondary education. Student selection to upper secondary schools is mainly based on previous study record, whereas selection criteria used by vocational institutions may also include work experience and other comparable factors and possibly entrance and aptitude tests. Although tuition is free, contribution towards learning material may be required. Over 90 per cent of the students continue their studies immediately after basic education: in 2007, 51 per cent opted for general upper secondary studies, and 41 per cent for vocational upper secondary studies.
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